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Khanty Language and Lower School Education:

Native, Second or Foreign Language?

Paura JAAsaLmi-KRUGER

Preliminary Remarks

At the outset I would like to point out that I myself have never worked as a
teacher in a school, but have for many years taught my native language—
Finnish—to students in Germany. For the majority of my students, Finnish
is a foreign language. About 20-30% of them once lived in Finland or have
one or two Finnish parents (usually the mother). Of course, this fact alone
does not mean that Finnish automatically becomes the native language of
these students. Even in cases where both parents are Finnish, the child’s native
language is never considered to be Finnish if the child himself does not speak
that language at home. In this case, the key to determining the native lan-
guage is to ask whether or not at least one of the parents speaks Finnish with
the child.

“The Khanty language is spoken by the Khantys, who live in separate
groups in the vast territory of northwest Siberia along the Rivers Ob and
Irtysh and their tributaries...” (Nemysova 1988: 3). The Khanty number
about 21,000 people. It is thought that about 30% of the Khantys are native
speakers of the Khanty language (Neroznak 1994: 60). The reality is such
that, for example, in Berezovo, a town of about 8,000, I met very few young
Khantys who still knew the Khanty language, and as for children speaking
Khanty—I didn’t meet any. The situation is different in Tegi, a village of 600
lying 6 kilometers to the north of Berezovo. It seems to me that, there, all the
Khantys have more or less mastered the Khanty language. While not every-
one is exposed to the literary form of Khanty during their formal education,
in Tegi, even 20-30 year-olds and many children speak a Khanty dialect with
particularities which distinguish it from the literary language. Of course, solid
knowledge of the language is most closely linked with the home, and espe-
cially with grandparents who speak the Khanty language.
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General Criteria for Knowledge and Study of Language

For a given language, we can determine whether or not the language is native,
second, or foreign by noting a few criteria and levels of knowledge of that
language. For this task I will use the following definitions:

Definition of native (first) language:

“Native language, in the strict sense of the term, refers to that variant (sociolect
or dialect, P. J.-K.) of the language which the child learns at home, from parents,
siblings and relatives. This language indicates the child’s membership in a spe-
cific linguistic milieu. Also implied, in a broader definition of the word, are
those regional and social linguistic variants found in the territory of the given
people, as well as (in this case purely symbolically) that variant which is used in
school administration and the means of mass communications.” (Vahipassi
1980: 158; this and all other translations from Finnish by author).

Definition of a second language:

In the beginning the term “second language” properly was used to mean “all
languages which one learned to speak after the first (native) language” (Saja-
vaara 1980: 116). Thirteen years later this definition was made more precise
in the following way:
“In class, outside of their linguistic environment, children study a foreign
language, while in direct contact with the language of society, the bearers of that
language, children learn a second language” (Latomaa and Tuomela 1993: 239).

The difference between foreign and second language can be illustrated in
the following diagram (see Latomaa and Tuomela 1993: 243).

Finnish language >> Finnish language >>
foreign language second language
in class not in Finland in Finland “on the street”

Criteria in the Knowledge and Study of Khanty Language

We will turn now to the Khanty language. Khanty language abroad, for
example, at Hamburg University, is of course studied as a foreign language.
The status of Khanty language in the territory where the Khanty themselves
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live can be schematically illustrated in the following manner:

Khanty language >> Khanty language >>

foreign language native, second or foreign language?
abroad in the places where Khanty live
(for example, Hamburg) (for example, Berezovo)

I can only answer this question in relation to the Northern Khantys, i.e.
living in and around the village of Berezovo, because I only worked in this
region and studied only the dialects spoken in this territory. I would like to
limit the topic here to questions about defining the character of Khanty lan-
guage for children who did not speak the language before they began to
attend school.

Which dialect does it make sense to discuss in the case of my visit to a
third-grade class in the village of Berezovo, in which even the Khanty students
had no grasp of the Khanty language? Weak knowledge of the language was
noticeable, because only a few students were able to name in Khanty some of
the main words in Khanty society, such as xon “boat”, ayyor “reindeer”, xor
“house”. It is important to point out that in the given class, in addition to
Khanty children, there are also Russians, Tatars, Mansi and others. I seems
to me that it is important to point out also that the weak knowledge of the
language is in no way attributable to the work of the Khanty teachers.

Teaching Khanty Language

In the village of Berezovo, Khanty language classes are offered four days a
week from the first through the ninth grades. Two sections are taught in the
Kazymski dialect and two in the Sredneobski dialect (Svetlana Gyndysheva,
conversation). In the village of Tegi the choice of dialect usually depends on
which dialect the teacher speaks (Kazymski or Shuryshkarski). Together, the
Khanty language consists of five literary languages, two of which are based
on the Kazymski and Shuryshkarski dialects (govor) (Nemysova 1988: 7). It
seems unimportant in this paper to ask which variants of the Khanty lan-
guage can be considered dialects (dialeks), patois (govor) or dialects (narechiye).
However, it should be pointed out that the Berezovski dialect is located geo-
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graphically and phonetically between these three dialects. The following
examples show the differences between these dialects (which are not very
significant):

Phonetic Differences:

Russian KUTD HECTHI Aec

Kazymski* BOATHI TOTBI BOHT
y!

Shuryshkarski* YATBI TYTbI yT

Sredneobski* yTTa TyTAa VHT

Berezovski BY ATHI TYTbI BYHT

English to live to carr forest
g y

* Nemysova (1988: 8-9)

Morphological Differences:

Morphological differences can be detected in the declination of personal
pronouns. The following two tables (so far there is no standardized Khanty
orthography) demonstrate that in the Kazymski patois (or dialeks) there are
three numerical categories for personal pronouns (singular, dual, plural),
while in the Berezovski dialect, the younger speakers do not know and there-
fore do not use the dual category. Another difference is that in the Kazymski
patois (or dialekt), personal pronouns have three cases (nominative, dative,
accusative) while the Berezovski dialect has only two personal pronoun cases
(nominative, while the dative and accusative coincide and the function of
the dative case can be additionally expressed with the help of the guiding
case—with suffix -2).

Berezovski dialect:

nominative dative/accusative Russian English
Ma manem(a) o 1
Hay nagen(a) TbI you
AYB Ayse(a) OH, oHa he, she
MYH mynes(a) MBI we
HbIH HbiHbIH(2) BbI you (plural)
ABIH, ABIil AbteA(a) oHu they
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Kazymski patois (Nemysova 1988: 90):

CKAOHEHUE AMYHBIX MECTOMMEHUI

Haspanus nagesxeii
Yuc-
AO Aunio
UMEHUTEABHBII JlATEABHBI BUHUTEAbHBII
1-e Ma MaH5M maHaT(-Tb1)
Ea. 2-e HaHT HaHTeH HaHraT(-ThI)
q. 3-e AYB AYBEA Aysat(-Tb1)
1-e MUH MUHOMH muHaT(-TBI)
As. 2-e HBIH HbBIHAH HEIHAT(-TEBI)
. 3-e ABIH ABIHaH AbIHAT(-THD)
1-e MYHT MYHIeB mynrat(.~Tb1)
MH. 2-e HbIH HbIHAH HbIHAT(-TBI)
q. 3-e ABIB ABIBEA Ab1BaT(-Tb1)

Lexical differences:

Already in the simple names of numbers a few differences can be detected,
for example, in Kazymski dialect nusaa (eight), apoane (nine) (Nemysova
and Veniaminova 1987: 75), Berezovski dialect nu4it5, apr-ay. Larger differ-
ences are found in complex names. The following extract from the lesson
“Substantive Noun” can be taken as an example (Kazymski dialect: Sengepov
and Nemysova 1994a: 27).

In English the text means “What time of year is shown in the drawing?
Where do reindeer herders live?”

Kazymski dialect:

Myit mypa XypH Bepm?
XyTa BOANAT BYABI IIIABUTHI EX?

Berezovski dialect:
Myit nopaiin XopH Bepym?
XoTa BYAABIT BYAbI XOTBIH
SIXTBI XOSTBIT?
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Compiling Primers and Books for Study

If we now look at the textbooks and readers used in the first through fourth
grades on the basis of Kazymski and Shuryshkarski dialects, we see that they
are all one language. The Finnish term for textbooks such as these is “teach-
ing grammar” (Keravuori 1992: 50) and they are used for study in school for
native Finnish-speaking children. This means that not only the reading text
itself is written in Khanty, but also the separate exercises and all grammatical
explanations. For example “Kaprunxaur amdc nyx eanrayn. Bonpocdr
wupn npegroxenuaur separro.” (Sengepov and Nemysova 1994a: 54),
which in English means: “Examine the pictures closely. Compose interrogative
sentences.” Another example: the following exercise explains that in Khanty
verbs may be singular, dual or plural. The singular is used to deal with a single
object: “xor omdcy” (the house is being built). In the dual, with two objects:
“xorydn ondcyaydn” (two houses are being built). In the plural, with three
or more objects: “xordr ondcydr” (houses are being built). (Sengepov and
Nemysova 1994b :55]

Thus, in terms of classroom instruction, all of these textbooks are com-
posed as though the students were native Khanty speakers from the very
beginning. On the other hand, in other books, grammatical explanations
and the corresponding exercises are in some lessons composed as if the stu-
dents in the third class still did not sufficiently know Khanty language. Their
exercises require students to conjugate verbs like “ma apuyan...” (Ising, you
sing, he sings, we sing, etc.), “uyadcro” (to think) and “seprvi” (to do) and
to use these verbs to construct 3 or 4 sentences:

Ayyranm. [Aaroadra sorpocdr nonarsl. XaHIIa H.

Eauncrsennoit BOiCTBEHHOI MHOKeCTBEHHOI
YUCAO YHUCAO YHUCAO

Ma apujaM MUH apuAMaH MYY apuiyB

HAY apuAaH HBIH apUATAH HBIH APUATHI

AYB apuily ABIH apUAHaAH AYB apUAAT

Hormeka a1 Xamva# TaM TAQrOAQT YUCAAUT CUPH BepPaAH: CIOTCATE,
HYMACTBI, BEpThI, yIRTThL. Bepatsl 3—4 npegrokenue TAMACHAT MUAH.

(Sengepov and Nemysova 1994b: 55)
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Thematic textbooks and readers for the first through fourth years of study
have been put together differently. I would like to demonstrate this by show-
ing just two examples. The first passage is from a book for additional read-
ing (Ledkova and Seburova 1988: 8) and addresses the question (V. Maya-
kovski): “What is good and what is bad?” (Myit ep s n1a myit Bep aTynm?).
The boy approaches his father and asks about this, and the father responds
that the boy who has a dirty face (and is guilty of other deeds) is the worst
child, while the boy who cleans his teeth (and exhibits other behaviors) is a
very good child. At this symposium we have learned from other participants
that texts with similar contents are found in textbooks for a number of lan-
guages of the small numbered peoples of the north.

My Bep sim
nma My¥y Bep aTyM.

At myxue

aceA Xycs I0XTac
Ia IyxXue NHbCUCAC:
— Myii Bep sam
a Myii Bep aTym?
[Tyx aT kunbBCA

IIUTHI KU,

XOABI BEHILIAAH YA, —
LLIOII CH,

cur

MEeT aTyM

ail HABPOM IACYXA.
W ku myxa

AOHBCSX MOCA
I1a [IEHTK AIOXATTDI PasB,
TaM IyxX

LLIEHTK SIM HABPAM,
BEPA ToCa.

(Ledkova and Seburova 1988: 8)
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In the second text (Lazarev et al. 1984: 6) a lesson on traditions and cloth-
ing asks, for example, what time of year is shown in the picture, how many
girls are shown, how many boys, what are they doing and who arrived with
them.

Xop BauraxH. Borpocekrra sicrarel.

MyiikeM TaA mopa Xop XaHIIIM?

Tara myiikem 2Bu? Myiikem nox?

XOATa AYB EXBITCHIT?

Myit AyB BEpABIT?

AYB IMUADAHA My#t EXTBIC?

MyiichIp pBIX Hal KYPTaH ACITHA SHBIMABIT?

9BeT HoMHA MUM 114 XOp cupHa IIOTBIP BEPATHI.

* % %

Myy norpes npe/JAOKEHUANTA OPTACA.
[IpearoKeHUANT SCHBITA OPTACABIT.

(Lazarev et al. 1984: 6)
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Conclusion

(1) If a student already has a strong command of the Khanty language, this
means that he or she has been speaking it ac home with parents or others
from a very early age. In this case, in school he will be truly studying his
native language, in the literal sense of that word. For example, this student
has an equal command of Khanty and Russian. This summer in the village
of Tegi I met with such a six year-old boy, who lives with his grandmother.
In this case, studying the Kazymski or Shuryshkarski dialect in school only
enriches his knowledge of the language.

(2) If the student speaks a little in one dialect of the Khanty language, and
understands when grandmother or grandfather speak with him in Khanty
(in the majority of such cases the student’s parents either do not speak Khanty
or do not even understand it), then it is quite possible that in school he could
learn one or even two literary variants of Khanty (Kazymski, Shuryshkarski
or Sredneobski). Then, of course, there arises a serious danger, that of mix-
ing the different dialects, especially in terms of phonetics. For example: “I
returned home” is “ma roxu roxvircy,” in the Kazymski dialect, and “na éxu
éxtcyn” in the Berezovski dialect. The student’s success will depend first of
all on his personal interest and motivation. In my opinion it is very rare for
Khanty language to become stronger than Russian and take on the latter’s
functions. Usually Russian remains native (first) while Khanty is second.

(3) If the student never hears a single Khanty word at home or in social circles,
then Khanty is a foreign language for him, just the same as, for example,
English or German. In this situation for the teacher of Khanty, for whom
Khanty is a native language, there is discussion about the methods of teach-
ing Khanty as a foreign language.

One could say that in such cases Khanty language is a foreign language for
both the students and parents alike, and that the student studies it only in
school. In such cases, students and their parents have much more contact
with English than with Khanty, because they see so many English language
television programs which are poorly dubbed so that the English is still au-
dible. Then, the dialect of the school course has absolutely no significance.
This is the most common situation that I encountered.
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It is possible that the only difference between these students and the ones
at Hamburg University is that the Khanty students were familiar with the
Russian orthography from very early on, while the German students were
not. This has its source in the very first lesson "ma marnyyrn, nay manyoum,
e narg ...” (“I go, you go, he goes”):

Present Past

Ma MaHAYM | ma manhum—I go Ma MaHTCyM | ma mantsum—I went
Hal MaHABIH | nag manAsn—you g0  Hay MAdHTCHIH |nan mantssn—you went
Ays Mary | Auw manA—he goes AyB Manc | Auw mans— he went

MYH MaHjy | mug manAu—we go MyH MaHTCY | mup mantsu—we went
HBIH MAHABITHI | nin manAati HBIH MAHTCBHITHI | nin mantsoTi

—you go —you went

ABIH MaHABIT | Aln man)xatfthey g0 AbIH MAHTCBIT | Ain mantsatfthey went

(Jadsalmi-Kriiger and Novyukhov 1997: 68)
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